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HOOD THEOLOGICAL SEMINARY  
PURPOSE AND MISSION 

 
The purpose of Hood Seminary is to educate and prepare men and women for leadership in the 
various ministries and vocations of the Christian church. Commitment to Jesus Christ informs 
that purpose and inspires the Seminary’s mission. That mission is to provide for the church, 
particularly the African Methodist Episcopal Zion (A.M.E. Zion) communion, an educational 
community in which Christian maturity and ministerial preparation may together take place. In 
pursuing its purpose and mission, the seminary incorporates into its programs the spiritual, 
personal, intellectual, and professional components of a rigorous theological education, essential 
for effective Christian witness and ministerial practice. 
 
Founded and supported by a predominately African American denomination, the A.M.E. Zion 
Church, the Seminary takes seriously the challenge to prepare men and women of all walks of 
life for Christian ministry. It gives special attention to the preparation necessary for effective 
ministry with and among ethnic minorities in the United States and Canada, and peoples in the 
developing countries of the world. 
 
Theological education at Hood integrates the biblical, historical, theological, socio-religious, and 
pastoral disciplines, which inform and undergird effective ministry. 
 
Professional Skills. Hood Theological Seminary understands that effective ministry in the 
church and the world requires the mastery and utilization of specialized skills. Those skills 
include competence in the preparation and conduct of worship and preaching; the ability to 
communicate effectively in teaching, preaching, and evangelism; productive approaches to 
mission and outreach, creative relationship to people of all races, ages, genders, and social 
classes; and proficiency in administration, and pastoral care. For this reason, theological 
education at Hood assists the development and cultivation of those specialized skills for 
meaningful expression of the Biblical, historical, and theological beliefs of the Christian church, 
with an awareness of their social and cultural ramifications today. 
 
Personal Development. Christian ministry invites the engagement of persons who are stable and 
secure, yet flexible and creative. Through processes and courses in orientation for ministry and 
supervised ministerial training, Hood regularly assists its students in their personal development, 
their professional growth, and their readiness for ministry. Dynamic interaction among faculty, 
supervising pastors, and students enables personal growth in faith and in the understanding of the 
practice of ministry. 
 
Christian Commitment. Christian nurture, enrichment, and the deepening of personal 
commitment are among the most important prerequisites for ministerial preparation. In that 
regard, Hood assists its students by making Christian worship and fellowship the backdrop of its 
entire educational enterprise. Many courses expose students to the nature of the claim and call of 
Jesus Christ on their lives, to the meaning and implication of Christian life and witness today, 
and to the challenges and excitement of Christian ministry. 
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Introduction  
 
Field Education at Hood Theological Seminary is an essential part of the Master of Divinity program. 
Accordingly students are required to take Supervised Ministry during their second year of study. The 
Supervised Ministry program places students in a ministerial setting for the two semesters of enrollment 
in Supervised Ministry I and II.  The field education component of the program assists students in 
developing specified ministerial skills. Students participate also in a weekly seminar, as part of the course 
requirement.  Through these two forums students are afforded the opportunity to develop the discipline of 
theological reflection, namely, holding in tension ministerial experiences with various theoretical 
endeavors: i.e. theological, biblical, historical, socio-religious, and pastoral disciplines. Disciplined 
theological reflection is not only a means for directing one’s ministerial practices toward greater 
effectiveness in ministry, but also for enhancing one’s spiritual formation. 
 
Field Education differs from fieldwork, unsupervised church employment, and other employment because 
it requires: 
 

¥ Involvement in significant leadership areas of the work of ministry; 
¥ Development of a Learning-Serving Covenant at the beginning of each placement; 
¥ Regular supervisory sessions with an on-site supervisor; 
¥ Student Evaluations by the supervisor and the student, which are submitted to the Director of 

Supervised Ministry at the end of each semester; 
¥ Regular feedback from a constituency group (Teaching Committee) concerning the student’s 

growth and level of competency; and 
¥ Formal peer-group discussions on theological reflections. 

 
The poem entitled “To Know All Is to Forgive All” by Nixon Waterman captures the heart of supervised 
ministry. 
 

If I knew you and you knew me 
If both of us could clearly see 

And by the inner sight divine 
The meaning of your heart and mine 

I think that we would differ less 
And clasp our hands in friendliness 

Our thoughts would pleasantly agree 
If I knew you and you knew me. 

 
If I knew you and you knew me 

As each one knows his own self we 
Could look each other in the face 
And see therein a truer grace 
Life has so many hidden woes 

So many thorns for every rose 
The “why” of things our hearts would see 

If I knew you and you knew me. 
 
The supervised Ministry Program Manuel contains the requirements for the field education 
component of Supervised Ministry. We hope that it will assist you. Should you have, however, 
any questions about any part of the program please do not hesitate to call us.  
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Supervised Ministry Program 
The Mission 

 
 
 

Mission Statement: 
 
                          The Supervised Ministry program commits seminarians to the rigorous tasks 

of concurrently developing practical ministerial skills, developing disciplined 
theological reflection, and deepening their spiritual formation self-awareness for 
the purpose of undergirding effective ministry. 

 
Objectives: 

 
                          In order to meet the mission’s mandates, the program will: 
 

1. Provide opportunities for seminarians to test their vocational calling, to 
identify their gifts and graces, and to develop determinate ministerial skills 
in a practical ministerial setting; 

 
2. Serve as a forum for interpersonal theological reflection on a variety of 

ministerial issues arising directly from their supervised ministry 
experiences, particularly, as these issues impact their spiritual formation 
self awareness, professional interpersonal relations, and perspectives of 
ministry; and 

 
3. Encourage supervisees to integrate what they have learned from the 

aforementioned processes into meaningful responses that benefit both the 
supervisee and their respective field site. 

 
                        Plans: 

 

The following activities are requisites for providing a meaningful and           
productive supervised ministry experience for seminarians and Supervised 
Ministry sites. 

 
1. Each student will select a Supervised Ministry site for each semester of 

enrollment (or Supervised Ministry Supervisor for Local Pastors) and 
submit the supporting documents to the Director of Supervised Ministry on 
a timely basis. One of the two semesters will be located in a parish setting 
while the other should be located in a non-parish setting.  (Local Pastors 
focus one semester on parish ministry issues and the other in connecting 
their ministry setting [church] with an agency/organization doing 
compassionate/justice ministries or to create a ministry in the church to 
address these issues.) 
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2. Student and site supervisor are encouraged to attend the Supervised 
Ministry workshops each semester that instruct on the processes of the 
program: i.e., goals/objectives, Learning-Serving Covenant, Supervisor 
Commitment, Teaching Committee, Supervisory Sessions, and Student 
Evaluations. 

 
3.  Students are expected to attend classes, to maintain a daily journal of 

supervised ministry experiences and reflections, to read assigned materials, 
to participate in class discussions, to write two Ministry Reflection Reports 
(MRRs) – one to be presented in a class/small group setting and the other 
to be presented to the Supervisor, to complete any other assignments 
detailed in the course syllabus, and to implement the program’s protocol 
and guidelines as identified in the current Supervised Ministry Program 
Manual. 

 
                         4. Site Supervisors (and Teaching Committee, where applicable) are 

encouraged to assist their supervisee in the setting of goals/objectives/plans 
that are consistent with organizational goals. During supervisory sessions, 
Supervisors should prompt students to diagnose ministerial issues in 
theological terms, for the purpose of integrating these insights into 
effective ministerial action. Site Supervisor and Teaching Committee (if 
applicable) must complete Fall and Spring Student Evaluation Forms. 

 
                          5. The Director of the Supervised Ministry program is responsible for 

administering the program as identified in the manual, for ensuring that all 
students have acquired a field placement for each semester registered for 
Supervised Ministry, for approving all site supervisors, for cultivating new 
field placement sites, for conducting site visits (as necessary), and for 
identifying some means of expressing the seminary’s appreciation for 
Supervised Ministry field supervisors and their respective organizations. 
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STATEMENT ON SEXUAL HARASSMENT  
 
One of the most difficult issues facing the Church today is that of sexual harassment.  Few 
behaviors damage relationships and trust like the misuse and abuse of power evidenced in sexual 
harassment.  The spiritual, emotional, and perhaps physical well-being of those who are so 
abused is threatened at times beyond repair. 
 
Students in ministry settings are particularly vulnerable, because they are subject to evaluation 
and review from those in authority in the setting in which they minister.  These dynamics can 
contribute to a climate in which sexual harassment might flourish. 
 
Hood Theological Seminary maintains a firm position against the practice of sexual harassment. 
The seminary is committed to the eradication of this societal ill and the swift response to 
evidence of its presence within the community. 
 
Students in Supervised Ministry who are victims of this abuse are urged to report it to the 
Director of Supervised Ministry, who will take appropriate action up to and including filing a 
complaint with the appropriate judicatory officials.  Supervisors or laypersons subject to 
harassment from students are urged to report such behavior to the Director of Supervised 
Ministry for appropriate action. 
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MUTUALITY, RESPONSIBILITY, ACCOUNTABILITY  
 
The need for mutuality, responsibility, and accountability is apparent when one examines the 
daily, multiple, and frequently overwhelming demands of ministerial leadership. No one 
individual can attend to everyone’s needs. Students, like all pastoral leaders, must make choices 
among the numerous opportunities and the demands vying for attention in various locations: 
seminary, supervised ministry sites and communities. Thus, the mutuality of shared ministry 
between student, supervisor, teaching committee and seminary is an essential part of effective 
ministry and leadership style. 
 
After careful discernment of a student’s gifts in relation to the multiple ministerial opportunities 
and needs, the student decides what he/she will do and assumes responsibility for his/her 
commitments and actions. As a part of the Learning-Serving Covenant, the student establishes 
learning goals and takes responsibility for pursuing them. In other words, the student takes the 
initiative for his/her own learning. The intention is to develop lifelong patterns of thoughtful 
decision-making and continuous education. 
 
Accountability involves periodic assessment of commitments and learning goals. Are we doing 
what we agreed to do? What are the outcomes? What worked, what did not, and why not? On 
what basis and by whom will those outcomes be assessed? What subsequent actions need to be 
taken? What additional information is needed? Accordingly students need to identify feedback 
mechanisms and evaluative criteria in conjunction with the setting of goals, objectives and plans. 
The methodology for a system of accountability helps to ensure purposeful and focused action, 
and thus maximal results and learning.    
 
Responsible, mutual and accountable ministry implies constant communication and negotiation 
with the various people involved. These extensive activities may seem at first glance to be time 
consuming, laborious, and distractive but a well-defined program of shared ministry will prove 
to be more efficient. Through a concerted effort on mutuality, responsibility, and accountability 
in the Supervised Ministry endeavor, Supervised Ministry can be a meaningful and productive 
experience for the student. 
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WORK IN A MINISTRY SETTING  
 

Students are required to work in a ministry setting for at least two semesters beginning in their 
second year of the M.Div. program. Most students will fulfill this requirement in a church 
setting. However there are circumstances where students may work in a non-parish setting with 
the approval of the Director of Supervised Ministry. Students must work a minimum of 10-12 
hours per week at their placement site. It should be noted that Clinical Pastoral Education (CPE) 
CANNOT  fulfill the placement requirement for Supervised Ministry for the entire year and can 
only be used as a placement for one semester; however this can occur ONLY under specific 
circumstances and by gaining prior approval from the Director of Supervised Ministry. 
 
It is our hope that all students will have the opportunity to experience as many facets of ministry 
as possible at their chosen site. To enhance the prospects for a successful experience, students 
need to discuss with their prospective supervisor, especially during the initial interview, 
opportunities and limitations at the prospective site for learning in accordance with Supervised 
Ministry goals and objectives, and engaging specific areas of ministry that meet the students 
needs. It is also advisable for students to consider the prospective site and supervisor’s 
immediate goals, objectives, and plans in the ordinary course of their daily operations.  A 
conversation of this magnitude would require the participation of site supervisor with lay 
representation (or appropriate personnel in the case of agencies).  The idea underlying the latter 
inquiry attempts to capitalize on the potential ministerial opportunities for both students and 
sites, while minimizing potential difficulties. 
 
We hope that our Supervised Ministry students will be involved in, or at least exposed to, the 
following ministries: 
 
Teaching: Teaching is an essential skill that a student can practice in a variety of settings: in 
church school, through leading various boards and committees, as part of a special education 
program, or through a module taught over a period of a few weeks. Each student should have 
opportunities to teach during the year. 
 
Worship: It is important that students develop ease and a sense of presence as leaders of liturgy. 
The more frequently you can provide this opportunity (together with feedback from the 
Supervisor and the Teaching Committee), the more likely it is that the student will graduate 
prepared to assume liturgical responsibility. Ideally, a student (intern) will help lead worship 
every week. 
 
Preaching: While some students graduating from Hood Theological Seminary go into ministries 
other than preaching, most serve as pastors where preaching is an important part of their work. It 
is, therefore, strongly suggested that the parish supervised ministry setting provide at least three 
opportunities for the student to preach before a gathered community (i.e., Sunday worship, 
nursing home services, special emphasis service, etc.).  Adequate time between Supervisor and 
student for discussing the latter’s sermons should be granted and possibly include the Teaching 
Committee. 
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Administration : Student should have the opportunity to utilize administrative skills already 
mastered, but what would be even more helpful is the development of additional administrative 
skills.   The supervisee could be assigned to a given board, project, or committee. If you can help 
the student to understand that that experience, for example—developing and leading a youth 
group—is but a microcosm of church administration in general, the student would be better 
positioned to transfer the resultant skills and learning to other administrative tasks. 
 
Infant Baptism/Dedication and Parental Consecration: Although the practices of churches 
vary, the one constant is the church’s participation in the birth and Christian upbringing of the 
church family’s newest and youngest constituent. Students can benefit from learning and 
participating in the tradition of a given congregation.  While in some cases participation is 
limited to ordained clergy, most Supervisees can assist in the actual ritual and, at least, in the 
preparation of parents. 
 
Baptism/Confirmation : Baptism and confirmation are rites by which one is initiated into the 
community of faith.  Supervisees need to discuss with their supervisor the church’s doctrine, 
theology and practices.  And insofar as polity and theology allow, they should be given an 
opportunity to participate in and celebrate the rite. If the latter is not possible, perhaps you can 
provide the student an opportunity to role-play the procedure.  Such an exercise could help to 
familiarize them with the ritual and help to make them more comfortable, for when they finally 
administer the ritual.   
 
The LordÕs Supper: Here too, tradition, theologies, and polities vary, as your tradition allows, 
expose students to the meaning and practice of the Lord’s Supper. If tradition permits the student 
to be a/the celebrant, fine; if not, involve her/him as much as possible in the planning and leading 
of a Communion service. Their practical experiences administering this sacrament of the church 
will help the supervisee to develop liturgical sensibility and sensitivity. 
 
Visitation : It is important that students gain experience in the visitation ministry of the parish, 
under direct supervision at first.  As time allows, we hope the student will be given increasing 
responsibility in this vital ministry of the church. 
 
Pastoral Care: It is desirable that the student be introduced to the many forms by which persons 
give pastoral care. 

 
Weddings: A discussion of wedding procedures, pre-marital counseling, wedding rehearsal 
protocol, and officiating a wedding are important considerations for the Supervisee. On the 
preliminary level students might be given the opportunity to observe a rehearsal and wedding, 
and then discuss their observations, concerns, and questions with their supervisor. 
 
Funerals: At first, you might have the student to observe a funeral and then discuss related 
theological issues and ministerial practices with them. The student might also be well advised to 
interview a funeral director and discuss their findings with you. In other terms, we hope the 
student will have the opportunity to discuss death, dying, and grief; funerals and committal 
services; and, if possible, to participate in officiating one or more services. 
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Community Work : The service of the local parish takes place in the midst of a community. We 
hope that students will be exposed to at least one form of social ministry and, perhaps, see 
firsthand how social analysis can be utilized to inform such a ministry. 

 
Issues of Social Justice: It is our hope that the student will have opportunities to work with the 
local parish as it seeks to exercise its prophetic role in addressing matters of social concern in 
areas where the Gospel message needs to be spoken and heard. 

 
Lastly: Supervisors are not being asked to undertake what is the responsibility of in-class 
instructors. Rather, we hope that what is done in class will be complemented by parallel 
experiences in the field. The field education component of Supervised Ministry features 
ministerial dimensions that cannot be reproduced in the classroom. While students are required 
to take basic courses in administration, religious education, communications, worship, preaching, 
and pastoral care, practical experiences help them to apply what they have learned in the 
classroom and, conversely, practical experience can initiate topics for in-class discussions.  Both 
pedagogical forms are needed in the educating of a trained ministry. 
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SUPERVISOR, SEMINARIAN, AND THE SEMINARY  
 

The primary parties in the supervisory process are the student and site supervisor. Through 
regular dialogue in supervisory sessions, the Supervisor helps the student to process their actions, 
issues, and questions for the purpose of affirming them and/or redirecting those incidents to 
ensure effectiveness in ministry.   
 
Some of the pertinent questions a Supervisor could ask are:  
 

 Why did you take that particular course of action?  
 What “locked” you into overreacting or overstepping the bounds of your  
 responsibilities?  
 What worked, what did not, and why not?  
 What do you think could have been done differently?  
 What can you do to change your pattern of behavior?  
 Could you benefit from additional help or guidance in this particular area?  
 How does this situation impact your vision of ministry?  
 What do you see as your strengths in ministry and areas for development?  
 How do you theologize about your experience?  
 

These sorts of questions and others like them are at the heart of the supervisory process. 
 
While supervision is a process of utilization and maximization of human resources to some 
directed goal, it is preferable, in the Supervised Ministry program, for the Supervisor to guide the 
student in the student’s effort to resolve whatever is at issue. Naturally, this may challenge many 
supervisors.  But since most of our students will eventually work in environments where they 
will be the chief operating officer, a goal of field education is to help supervisees to develop the 
capacity for self-directing and self-correcting their actions. Directing students can often times be 
accomplished indirectly, particularly when the Supervisor shares their experience as in a “this is 
what worked for me” presentation.  During such discussions, it is natural that the supervisor will 
also ask similar questions of himself /herself. Hence growth can also occur for the Supervisor. 
 
The Seminary encourages Supervisors to meet with their Supervisee at least once every week for 
a supervisory session. This session should be scheduled at a regular time, from one to one and 
one-half hours, and free of interruptions. The Supervisor and Supervisee should agree ahead of 
time on a format and agenda for each session. A variety of formats may be used including 
verbatim analysis of a critical event, review of a taped sermon recently preached by the student, 
an analysis of the student’s plans for a given area of ministry, or planning and reviewing the 
Learning Serving Covenant (see pg. 24-26). 
 
The focus of supervision is the student’s growth in professional competence in ministry. 
Although growth in competence cannot be separated from personal growth, the line between 
supervision and counseling is often blurred. Accordingly, the supervisory process should be 
differentiated from counseling and/or psychotherapy. Counseling is not the Supervisor’s 
responsibility. It is not possible to be both Supervisor and counselor. Should counseling appear 
necessary, the Supervisor should refer the student to the seminary. Consultation with the Director 
of Supervised Ministry is appropriate at any time. 
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The student’s growth in ministry will be greatly enhanced by the participation of the laity, 
through a Teaching Committee (see pg. 23 for explanation of TC). Just as some hospitals are 
“teaching hospitals” where medical students carry out responsibilities, so are congregations 
directly involved in the education of a minister. Direct feedback from the persons with whom the 
student engages in ministry is essential for real learning. It can take place informally, but it is 
important that some formal evaluative feedback session take place, at least once a month.  

 
Including laity in that process not only helps the Supervisee but also it helps the congregation. In 
a broader sense, then, laity also participates in the supervision of Supervisee.  

 
We understand that supervision and accountability are important constituents to the success of an 
organization and to the development of its personnel.  Therefore we view the student’s 
experience with their site Supervisor as a crucial component in the student’s developing attitudes 
toward supervision in the supervised ministry site, seminary, and the church they will eventually 
serve. Moreover their experiences of being supervised will also inform the way in which he/she 
subsequently supervises the lay people with whom he/she ministers. It is because of the inherent 
needs and responsibilities of the Supervisor/Supervisee relationship that we do not allow students 
to be supervised by family members - under any circumstances. 

 
Hood Seminary is very appreciative of the time; energy and commitment that supervisors give to 
its students, especially those preparing for the ordained ministry. We see you as field educators, 
and therefore, as adjunct faculty for the Seminary. As such, the seminary extends its services to 
you. You share a vital role in helping us prepare future clergy for service in the church. 
 
A few of the benefits offered to supervisors include: 
 
      •   Auditing courses  
      •   Training sessions with continuing education units 
      •   Chapel services (time of sharing with community) 
      •   Involvement in the total life of the community 

 
 
 
 
 
 
 
 
 
 
 

 



 14 

SUPERVISION AND THE STUDENT LOCAL PASTOR 
 

Although the process of supervision in Supervised Ministry is basically the same for students 
who also serve as local pastors (student local pastor), there are some points of difference that are 
important to note. 
 
The District Superintendent/Presiding Elder is charged with the supervision of local pastors. In 
some cases the Superintendent/Presiding Elder will take on the added responsibility of being the 
student local pastor’s Supervised Ministry site Supervisor, but in most instances they cannot 
assume this added responsibility.  In the case of the latter someone else, with the approval of the 
Superintendent/Presiding Elder and student local pastor, will need to serve as site Supervisor. 
This person will also have to be approved by the Director of Supervised Ministry.  In either case, 
the site Supervisor will not usually be at the student local pastor’s church, on any given day, to 
supervise the student local pastor’s work.        
 
Once the Supervisor has been determined, a bi-weekly schedule of supervisory sessions (usually 
1 and ! to 2 hours each session) should be scheduled. Since the site Supervisor will not be 
directly observing the student’s work each week, a greater effort will be needed to introduce 
him/her to the Supervisee’s work. Verbatims, ministry reflection reports, tapes of sermons, 
process notes from administrative meetings are all useful tools in supervising the student local 
pastor and for convening the supervisory sessions. 
 
It would be helpful for the site Supervisor to avail himself or herself for the fall orientation 
meeting at Hood Seminary and for the initial meeting of the Teaching Committee at the church. 
He/she need not be present at the TC meetings again until the evaluation session, which is held 
late in both fall and spring semesters. A written evaluation should be prepared by the site 
Supervisor and shared with the student local pastor prior to returning it to the Office of 
Supervised Ministry. It may also be appropriate to share some substance of the evaluation with 
the TC. 
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THE SUPERVISORY SESSION 
 
The supervisory session is scheduled for one to one and one-half hours in duration. This time 
includes a few minutes of reflection (or devotion) time before and after each supervisory session. 
The following models the supervisory session process. 
 
       I.            Prior to Session 

The Supervisor reviews previous notes from past sessions and other sources, thinks 
about the student’s work efforts for the previous week, considers any interactions 
with or observations of the Supervisee, recalls any pertinent feedback about the 
Supervisee from laity or co-workers, notes particular issues that need to be addressed, 
reads materials submitted for consideration by the supervisee, and reflects on his/her 
own personal feelings, in general, and his/her feelings about the Supervisee in 
particular. 

 

The Supervisee (student) thinks about issues, incidents, questions that are particularly 
pressing leading up to the day of the session; reviews reflection reports or other 
materials submitted to the Supervisor prior to the session; notes any recurrent themes 
in supervisory session or Teaching Committee meetings that need to be discussed; and 
reflects on his/her own personal feelings, in general, and his/her feelings about the 
Supervisor in particular.  

 
II. Session 

 
1. Entry. How are both of you doing? Are you able to be emotionally present to each 

other and to the session? If not, why not? Work on “clearing the decks” of 
extraneous concerns at least temporarily so that your full attention can be given to 
the session. 

 

2. Agenda Setting.  Having thought about it ahead of time, the Supervisee lists areas 
for discussion. Ideally the student would have submitted a reflection report or 
other kinds of written material to the Supervisor for written comments ahead of 
time. If this has not been done, at the very least the Supervisee should come 
prepared with a list of issues and areas to discuss.  Items not dealt with adequately 
at the previous session should be addressed. 

 
3. Priority Setting. Take some time to decide the order in which issues will be 

discussed. Those most pressing for the Supervisee should be discussed first. If in 
the Supervisor’s opinion a given area is problematic to warrant immediate 
consideration, despite the priority rating the Supervisee assigns to it, the 
Supervisor should appropriately place said item on the agenda. 

 
4. Diagnostic Analysis. In this section you consider deeper levels of meaning. Ex: 

What themes or questions surfaced that suggest a pattern with previously raised 
issues? What buttons were pushed that led the Supervisee to respond as they did? 
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5. Reflection — How does the Supervisee understand the issues discussed in       
theological terms? The quadrilateral (scripture, tradition, experience, reason) may 
be a helpful resource at this point. How does each source shed light on the 
situation? What other disciplines can help the Supervisee analyze what’s involved, 
i.e., psychology, sociology, ethics, medicine, courses in seminary, etc.? 

 
6. Evaluation — While both parties need to evaluate the Supervisee’s work, it is 

most helpful if the Supervisee first renders a self-evaluation. This will help the 
student to assess his/her objectivity in evaluating their own performance.  
Ultimately through developing competence in this area, the student becomes 
increasingly able to exercise self-directed supervisory practices.  After the self-
evaluation, the Supervisor should provide a candid evaluation of the student.  
Should there be any disagreements, the two parties should discuss and modify 
accordingly, if appropriate, their evaluations. 

 
Finally, through this evaluative process the ministerial or behavioral goals for 
immediate implementation have been determined. The questions by-and-large are: 
What learning has occurred? What corrective measures will the supervisee take? What 
will the supervisee do differently the next time? 

 
 III.      Debriefing after the session 
 

After the supervisory session, the Supervisor notes the Supervisee’s progress, any 
unresolved issues, unanswered questions, suggestions for future sessions, and any 
actions they need to take. The Supervisee should also conduct a similar debriefing. 

 
 
 
 
Please Note: 
The above model attempts to give an overview of the areas that need to be addressed. It is not to 
be overly used in a rigid fashion. While the Supervisee takes major responsibility for setting the 
agenda, the Supervisor has the prerogative to help set the agenda when it is necessary and 
appropriate. 
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THE MINISTRY REFLECTION REPORT  
 

The ministry reflection report (MRR) is a written description of an event or situation in ministry, 
which invites participants to reflect upon the writer’s practice of ministry. This document 
becomes the means by which we provide “live” case material for the supervision of our ministry. 
It is written in a format that compliments the supervisory session process. The MRR will need to 
be two to three double-spaced typewritten pages. The format and suggestions for writing the 
MMR follow below.  
 
1.       Choosing the event or situation 
 

           a.   Think about the many events and situations, which have had a significant impact on                                                      
your ministry; 

b. Select, from the many, one incident that has current concern for you, and in which 
you have a strong investment of emotional, mental, and/or spiritual energy; 

c. Note that both positive and negative experiences in ministry make appropriate cases 
 
2.       Preparing to write 
 

         a. Recall as much as you can of the details involved in the event or situation; “feel” your 
way through this process of reflecting by writing down everything. 

         b. Reduce what you have written into a brief narrative. 
d. Analyze the event or situation, utilizing the outline for writing (see #3 below); make 

some notes for the five categories. 
 
3.       Writing the Ministry Reflection Report 
 

         a.  Information.  Describe the event or situation in a way that a reader can get a mental 
grasp of what happened, who was involved, your role in the incident, and what the 
results were. 

         b. Evaluation.  What emotions did you experience? How did the other people react? 
How were you affected personally and professionally? What are the key issues for 
you? 

         c. Analysis. Sketch your interpretation of the event or situation as an occasion for 
ministry. What made it “ministry”? What made it positive or negative? What factor or 
forces were at work to influence it? What personal knowledge or experience does it 
challenge? What options are possible as a continuing ministerial response? 

e. Theological Reflection. State the theological meanings that can be attributed to the 
event and to your response. What personal beliefs and/or convictions are evident in 
your response or challenged by your response? How could your religious experience 
shape or influence your ministerial response? What biblical, historical, and/or cultural 
insights relate to your way of responding to this incident? What “truth” informs you?  
What ultimate concerns does this event invoke in you? 

f. Commitment. Set forth the implications growing out of the event or situation for your 
subsequent ministerial responses, behavior, and meaningful action 

 
Taken from ÒTransforming the Rough Places: The Ministry of Supervision by Kenneth 
Pohly, pg. 116-1 17 
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VERBATIM FORMAT  
 
One of your presentations for the site Supervisor each semester can use this verbatim format 
method of ministry reflection in place of the MRR. Ask the Supervisor which format they prefer. 
 
Verbatims are one of the most often used methods for reflecting upon one’s practice of ministry. 
Widely used in Clinical Pastoral Education programs, they are often used by other professional 
graduate schools, in particular, social science and medical schools. Through the student’s writing 
of a conversation or an encounter, the student, as well as the Supervisor, can gain valuable 
insights into the dynamics of the situation and of the internal references undergirding the 
student’s and others’ behavior. 
 
It is our hope that students will conduct verbatims at least several times during their Supervised 
Ministry experience. Verbatims should be discussed in a supervisory session. In order to have the 
most substantive and meaningful discussion, the verbatim should be typed and given to the 
supervisor at least a day in advance of the session. 
 
The following is a verbatim format: 

 
1. Known facts — The student lists what is known about the person involved. For                           

example, “Mrs. S. is 56 years old, married, with two grown children. She has been a 
member of the church for the past 22 years and has been active until the last six 
months. Over the past six months she has seemed increasingly pale and tired, and has 
been steadily losing weight. I am going to visit her today at the hospital where she has 
been a patient for the past two days. Her husband told me that she was admitted to 
what appears to be a ‘cancer unit.’ He is frightened and reports that she is also.” 

                                     
2. Preparation — In this section the student does an internal “check” and monitors 

                  her/his feelings about visiting the person in question. For example, my schedule is 
                  very full today because of papers due this week.  Thus it would appear that I have a 
                  legitimate reason for not visiting Mrs. S. But I am also aware of my own fears of 
                  visiting one so sick, especially someone that I know so well.  
                   
                  My fears come from not wanting to confront death and its accompanying pain. I                                 
                  know that I have some unresolved grief work flowing from my father’s death. I                    
                  think that my pain and suffering will resurface if I get too close to the S. family at this 
                  time.  
 
                  At the same time I feel very strongly that they need my support now and have a right 
                  to expect to receive it. I will visit her today and try to put aside my own feelings so                 
                  that I may be authentically present for her.  
 

3. Observations — Here the student notes several observations from his/her home and 
hospital visitations. For example, “There were many cards around the room. The 
blinds were drawn making the room dark and quiet. Mrs. S. was turned facing the 
wall although she was not asleep. She did not turn to me when I first called her name. 
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I had to say it a second time before she acknowledged me. She seemed lost. There 
was a bedpan by her pillow. I wonder if she had been sick from the treatments she has 
been receiving. Her skin was pale.”   

 
4. Verbatim Account of Conversation — The student records the conversation word 
      for word as best as can be recalled. It is most helpful to number the interchanges.   
      Numbering makes it easier to refer to specific sections of the verbatim. Students                   
      often find that the more they do verbatims, the easier it is to remember entire 
      conversations word for word. It is probably best to record the conversation 
      immediately upon leaving the scene. In the case of an extended conversation, students    
      may wish to record a portion of the whole that gives insights into the kind of         
      interactions and responses that are characteristic of the entire conversation. 

 
5. Dynamic Analysis — In this section the student has read the dialogues and                 
       looked for the predominant themes contained therein. For example, “Mrs. S. is 
       afraid of dying and unable to talk about it openly. At ‘Mrs. 55Õ she 
       seemed sad about not being able to be with her family for the next Christmas. Since              
       this is only July; she expects to die before then.  

 
             The student also examines herself/himself in this section. For example, “I did not                       
             pick up on her sadness.  Instead I tried to convince her that she would surely be 
             home by then and be able to enjoy Christmas with her family. When she talked about 
             God’s absence and her fear of being left alone, I moved in quickly to assure her that 
             God is with her and reminded her of the 23rd Psalm. I perceive that through this  
              review that I only succeeded in hindering her struggle to deal with her fears. 

 
              This analysis calls for insight and honesty on the part of the student. It is predicated 
              on the notion that the student’s experience can be a learning experience, if the                    
              student is willing to risk being vulnerable. In a supportive supervisory relationship,    
              the student can learn to assess what is occurring in the ongoing dynamics between         
              them and their parishioner.    
 

6. Theological Analysis — In this section, the student discusses the prevalent                              
       theological issues. The student translates the dynamics of the conversation     
       into theological concepts 

                   
7. Goals for the Future-- Based on the above reflections, the student lists what goals 
      are indicated for future growth and development.  

 
             The student and Supervisor may agree upon these goals. Perhaps they will indicate 
             that a change in the Learning-Serving Covenant is needed in order to allow the 
             student to focus a greater block of time on the revised goals. However they are                                   
             addressed, it is important for the student to bring the verbatim to a close by asking:                             
             As a result of this verbatim, what might I do to enhance my professional   
             development? 
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SUMMARY ON SUPERVISION  
 
“Pastoral supervision is a method of doing and reflection on ministry in which a supervisor 
(teacher) and one or more supervisees (learners) covenant together to reflect critically on their 
ministry as a way of growing in self-awareness, professional competence, theological 
understanding and Christian commitment.” (Pastoral Supervision. Issues in Pastoral Care I by 
Dr. Kenneth Pohly, 107- l08) 
 

In summarizing this section on supervision, the following highlights of the above definition are 
to be noted: 
 

 1. Covenantal aspect — Both Supervisee and Supervisor covenant to meet regularly to work 
with each other, to be honest, and risk sharing themselves in both their strengths and their 
vulnerabilities. 

 2. Critical reflection — Both parties look honestly and critically at their ministry. Although 
the Supervisee is the primary focus, both the student and the Supervisor grow in the 
process. 

 3. Ongoing process — Supervision takes place regularly and with a fair amount of 
frequency, not only when problems arise. Part of what is so helpful to the student 
(Supervisee) is being able to count on the regularly scheduled supervisory session. Just 
knowing that a session is coming soon can relieve a lot of anxiety experienced by the 
Supervisee. 

 
It is our hope and expectation that the process of supervision will be mutually beneficial to both 
parties involved and that their ministries will be enhanced as well. When the process is effective, 
the following are some of the gains:  
 

1. An increased capacity to be reflective and to gain insight about oneself personally and 
professionally;                     

2. Greater insight into the human condition and greater ability to listen to others and                
       understand them; 
3. Appreciation of the supportive nature of the supervisory relationship so that the student                         
       will always seek to have support structures in place wherever she/he is in ministry; 
4. Greater ability to think theologically about daily life; 
5. Greater ability to both reveal and conceal oneself as appropriate; 
6. Greater capacity to accept responsibility for oneself without blaming others for one’s  
        circumstances; 

    7.     An increase in personal autonomy and acceptance of one’s own pastoral authority; 
    8.     Increase in pastoral leadership skills; 
    9.     Greater clarity about the nature of ministry in general and one’s place in it; 
10. Growth in pastoral identity (or a clearer decision that one is not best suited for a pastoral 
           leadership role); 
11. Growth in capacity to be held accountable and more comfort in relating to “authority    
           figures”; 
12. Greater comfort with inviting and accepting evaluation (both positive and negative 
           feedback). 
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SUMMARY OF SUPERVISOR/STUDENT OBLIGATIONS  
 
Supervisor Tasks 
 

¥ Monitor the student’s goals and objectives for his/her Learning-Serving Covenant. 
 

¥ Schedule a weekly meeting (one hour or so//1 and ! to 2 hours every other week for 
Student Local Pastors) to discuss the Learning-Serving Covenant, highlight upcoming 
opportunities, provide feedback and assess progress in developing the pastoral 
competencies. 

 

¥ Arrange for your on-site Supervisee to participate in at least seven of the suggested 
ministerial tasks or for off-site supervisory situations, to witness them in as many of these 
tasks as possible (or use the Teaching Committee as a way to evaluate and observe them 
in these tasks). 

 

¥ Discuss a ‘pastoral encounter’ submitted by the student several times each semester. You 
may choose to use either the MRR or Verbatim formats suggested in this manual. 

 

¥ Implement a Teaching Committee for each student who is enrolled in the program. 
 

¥ Attend supervisory training sessions each semester that you serve as a Supervisor in our 
program. 

 

¥ Participate as a member of the student’s formation team. 
 

¥ Prepare for and interact with the Supervised Ministry staff. 
 

¥ Complete both the fall and spring student evaluations. 
 

Student Tasks 
 

¥ Design a Learning-Serving Covenant in consultation with the Supervisor and with the 
Teaching Committee. 

 

¥ Schedule a training event for the Teaching Committee and meet regularly with them. 
 

¥ Prepare for the regular meetings with the Supervisor (meet weekly for one hour or more 
with the Supervisor).  Local Pastors whose Supervisor is not on-site with them may meet 
every other week for 1! to 2 hours.  

 

¥ Write and submit a pastoral encounter to the Supervisor for discussion, two times each 
semester (one MRR will be turned in to the Director of Sup Ministry each semester). 

 

¥ Participate in your own formation. 
 

¥ Prepare for and schedule interaction with the Supervised Ministry staff. 
 

¥ Complete an evaluation of your Supervisor each semester. 
 

¥ Complete the fall and spring evaluations in conjunction with the Supervisor. 
 

¥ Turn in a monthly activity report to the Director of Supervised Ministry. 
A Method of Theological Reflection for  
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Supervisors and Students 
 
The central event in the supervised ministry experience is theological reflection with the 
supervisor on what is happening for the student as she/he goes about assigned duties. The 
following is a method that may facilitate helpful reflection: 

 
¥ The student goes over his/her recent experiences at the supervised ministry site. 

 
¥ The student identifies for discussion a significant event, incident or happening, which has 

occurred between him/her and persons at the site. The event may have happened while 
the student functioned as a pastor to someone, made a hospital or home visit, received 
feedback on a homily or talk, or performed some other aspect of ministry. 

 
¥ Note: At this point, evaluation of the student’s behavior is not discussed. “Significance” 

refers to importance, weight or meaningfulness this event has for the student in his/her 
recollection of the event. 

 
¥ The student identifies thoughts and feelings, which occurred at the time of the event. 

 
¥ The student identifies what she/he said or did as a minister. How were the student’s 

words or actions in touch or out of touch with his/her feelings? 
 

¥ What theological assumption was the student living out in this event? What may we draw 
from the Scriptures and the Tradition to inform these assumptions and to inform this 
reflection now?  How does the student view this event theologically now?  How does this 
theology address or inform the student’s style and method as a minister? 

 
¥ The student and the Supervisor give critical evaluation of the behavior at the time of the 

event. The Supervisor may want to give guidance to the student. Evaluation has been 
intentionally delayed until this point. 

 
¥ What does the student plan or intend about his/her behavior or style in the future? 

 
 
 
 
 
 
 
 
 

FEEDBACK  
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Feedback is specific commentary of what one observes about the supervisee and the way he or 
she does ministry. It involves describing to the Supervisee how his or her behavior is seen and 
how it affects people and organizations. The purpose of feedback is to help the Supervisee 
become more effective in ministry. 
 

1. Feedback is not useful if it is used to punish the Supervisee, “to get something off our 
chest,” or to show superiority over the intern/student. 

 
2. Both positive and negative feedback are important. The Supervisee can grow not 

only by hearing about mistakes, but also by hearing about positive action. 
 

3. Characteristics of good feedback: 
 
It is descriptive rather than judgmental. Avoiding judgmental language reduces 
the defensiveness of the intern. 
 
It is specific rather than general. To describe the Supervisee as “bossy” or 
“domineering” is not useful as it is to say, “This morning when you were leading 
class discussion about criminal justice, you appeared to be disturbed by the 
direction of the discussion.” 
 
It is timely. In general, feedback is most useful at the earliest opportunity after a 
given event of ministry. The Supervisee who is described as “lacking initiative” 
has less opportunity to learn from feedback than the Supervisee who is told, 
“Yesterday when we were meeting with the Committee you seemed very reluctant 
to contribute your own ideas or concerns.” 
 
It is checked to insure clear communication. One good way to check for clarity is 
to ask the intern to rephrase the feedback to see if he or she has heard what was 
actually said. 
 
It is directed primarily at the SuperviseeÕs behavior. Feedback about personality 
can be ego destructive and needs to be done with more sensitivity. 

 
 
        --Feedback Process Adapted from Nicholas Van Dyck,                             

                                                                  “Supervision in Theological Education: Shaping a    
                                                                  Person-Oriented Working Relationship.” Theological           
                                                                                  Education, Vol XII No. 4, 236-244. 

 
 
 

THE TEACHING COMMITTEE  
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The Teaching Committee (TC) exists to provide an arena in which students can explore various 
meanings of ministry, discuss with others the impact their ministry is having in a particular 
setting, receive feedback and evaluation of their ministry, and set realistic learning goals. 
Further, the TC helps interpret the work of the student to the wider congregation thereby 
lessening the chances of a misunderstanding about the student’s role and work in that setting. 
 
The Teaching Committee is made up of five to seven lay people plus the student. The committee 
should be formed at the beginning of the school year (or for a single semester in a parish setting 
for non-appointed students). In order for all involved to receive the most benefit from the 
process, it is important to have people on the committee who are in a position to observe directly 
the seminarian at work. For example, if she/he is working a great deal with the education 
program of the church, then at least some of the TC members should be Sunday School teachers. 
It would also be a good idea for the superintendent to be a committee member. 
 
It is recommended that the committee choose a chairperson. This person will work more closely 
with the student in setting the agenda for meetings and in interpreting the committee’s ongoing 
work. 
 
If a Teaching Committee is formed, it should meet every month while the student works in the 
setting. 
 
The success of a committee depends on the enthusiasm, honesty and commitment to the task of 
all its members. The same is the case with the Supervisee. Ideally members are willing to give of 
themselves by sharing their ideas, dreams, and feelings. They understand ministry as belonging 
to the whole people of God and not just the ordained clergy and, therefore see themselves as 
engaged in ministry in their daily lives. They are willing and able to give the student 
encouragement and support, and are eager to help the student to grow personally and 
professionally. They are willing to give feedback and evaluations of both a positive and negative 
kind and are open to personal growth in the process. 
 
The Teaching Committee can be viewed as an essential element in the student’s theological 
education, and also be seen as a very exciting way for committee members to engage in 
reflection about their own ministry. Committee members can be led to thinking differently about 
their church. As the TC helps the student to grow as a person and as a minister, the student can 
help the church to re-examine her ministry. 
 
The seminary wants you to have a rich and meaningful experience with the Teaching Committee. 

 
 
 
 

THE LEARNING - SERVING COVENANT  
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The Learning-Serving Covenant (LSC) is a document that outlines both the student’s learning 
goals and his/her responsibilities within the church. It also details the supervisory arrangements, 
the Teaching Committee arrangements, and the remuneration for the student’s work. 
 
We believe that students and churches/agencies have a better experience together when there is a 
written agreement as to what the student responsibilities are. Interpretation of the student’s work 
to the wider congregation, feedback and evaluation for the student from the Teaching Committee 
and congregation, and support for the students is all facilitated when such a written agreement 
exists. 
 
Prior to the beginning of the semester, the Supervisee and Supervisor will work together on an 
LSC. It will become the covenant or contract that governs the scope of the work done in the 
church/agency. Care should be taken when writing the LSC to see that the learning goals and 
objectives are both realistic and specific enough to be of use in later evaluation sessions about 
the student’s work. While the document would be viewed in a certain sense as being “fluid,” it 
should be written with care and understood as binding unless the committee in the course of the 
year revises it. TC members will review a different aspect of the covenant at each meeting. 
Discussions may lead to subsequent revision of goals and objectives. This happens, for example, 
when the original LSC is overly ambitious and calls for more time in the setting than the student 
can and is expected to give. 
 
Although the student writes the LSC, it is discussed and signed by the supervisor, the TC 
Chairperson, the Director of Supervised Ministry and the student. These signatures indicate that 
all parties involved understand and agree to the scope of the student’s work in the church. Three 
copies of the LSC must be completed. Two copies will be returned to the student — one for the 
student and one for the supervisor. The Director of Supervised Ministry will keep the third copy. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

HOOD THEOLOGICAL SEMINARY  
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Office of Supervised Ministry 
1810 Lutheran Synod Drive 

Salisbury, North Carolina 28144 
704.636.6517 (office)      704.636.7685 (fax) 

 
LEARNING -SERVING COVENANT AGREEMENT  

 
I.  Participants 
     
    Student_____________________________________________________________ 

             Name                                                                  Address 
     
     Church/Ministry Site___________________________________________________ 

                          
   ______________________________________________________________                              

       Address 
 

      Supervisor____________________________________________________________ 
 

       Chairperson, Teaching Committee___________________________________________ 
 
II. The Student (What the student brings via background and goals for working with the church) 

 
Resources: 

 
 
 

 Interests: 
 
 
 

  Needs: 
 
 
 
III.   The Chu rch (What the church offers by way of experience and learning opportunities for  
         the student)  
 
 
 
 
 
 
 
IV.  Learning-Serving Agreement — In describing the working agreement, identify the       
        learning goal for each area of responsibility that the student is expected to fulfill. Be as 
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        specific as possible. Vague goals are not helpful in that they are nearly impossible to 
        evaluate. We recommend that no more than five goals be included at first. Subsequent goals   
        can be included as the original goals are met. As the year progresses and goals are met or 
        changed; you may need to make revisions. 
 
         1.  Learning Goal (Where do I want to go?): 
 
                        Strategy (How will I get there?): 
                        Evaluation (How will I know IÕve gotten there?) 
 
         2.    Learning Goal: 
        
                         Strategy: 
                         Evaluation: 
 
         3.     Learning Goal: 
        
                         Strategy: 
                         Evaluation: 
 
         4.      Learning Goal: 
         
                         Strategy: 
                         Evaluation: 
 
         5.      Learning Goal: 
          
                         Strategy: 
                         Evaluation: 
 
V.    Supervisory Arrangement: (Day, time, expectations) 
 
VI. Teaching Committee Arrangement (Day, time of meetings) 
 
VII. Confirmation: In su pport of the above it is further agreed that the Hood SMP will consult with the                 
         church and student as appropriate especially if this agreement is terminated prior to the agreed upon 
         date. The school will provide evaluation forms. 
 
VII. Signatures 
  
 _________________________________               ________________________________ 
 Student Date 
               
              _____________________________________               ____________________________________ 
 Supervisor Date 
 
               ____________________________________                ____________________________________ 
 Teaching Committee Chairperson Date 
 
 _____________________________________               ____________________________________ 
 Director of Supervised Ministry Date 

HOOD THEOLOGICAL SEMINARY  
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Office of Supervised Ministry 
1810 Lutheran Synod Drive 

Salisbury, North Carolina 28144 
704.636.6517 (office)      704.636.7685 (fax) 

 
FIELD SUPERVISOR PROFILE AND COMMITMENT FORM 

 
Please complete all items: Type or print.  
 

Name of student being supervised______________________________________________ 
 
Name of Supervisor__________________________________________________________ 
 
             __________________________________    ____________________ 
               e-mail address 
                                  __________________________________         ____________________ 
    Address                                                                              Phone Number 
 
Church/Agency__________________________________________________________________________  
 

Address      Phone______________________ 
              ________________________________ 
 
Position_____________________________________________________________________ 
 
Brief Job Description__________________________________________________________ 
____________________________________________________________________________ 
_____________________________________________________________________________
_____________________________________________________________________________ 
 
Years at Church/Agency________________________________________________________ 
 
Previous Appointment/Positions_________________________________________________ 
 
                                                       Address    ________________________________________ 
 
                                                       _________________________________________________ 
Education: 

School  Major/Deg.   Dates 
 
  College_________________________________________________________________ 
 
  Seminary_______________________________________________________________ 
 
  Graduate_______________________________________________________________ 
Community, denominational, and ecumenical involvement: 
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(Please state briefly your involvement in the above areas.) 
 
______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

Students are required to work in a ministry setting for at least two semesters beginning in their 
second year of the M.Div. program. Most students will fulfill this requirement in a church 
setting. However there are circumstances where students may work in a non-parish setting with 
the approval of the Director of Supervised Ministry. Students must work a minimum of 10-12 
hours per week at their placement site. We hope that our Supervised Ministry students will be 
involved in, or at least exposed to, the following ministries: 
 

Teaching     Worship 
Preaching      Administration 
Infant Baptism/Dedication   Baptism/Confirmation   
The Lord’s Supper    Visitation   
Pastoral Care     Weddings   
Funerals      Community Work   
Issues of Social Justice 

 
We ask that you engage your student in at least seven of these areas of ministerial experiences 
each semester that they are under your supervision.  If you are an off-site Supervisor, please try 
to see them in as many of these areas of ministry as possible. 

 
_________Please check if this is your first time as a Supervisor with (Supervised Ministry)  
at HTS. First time Supervisors are required to attend the Supervisor’s training session or  
make other arrangements with the department. 

 

_________I have read the accompanying guidelines and qualifications for a Supervisor in the 
Supervised Ministry program at Hood Theological Seminary. (located in Sup Min Manual) 

 
________I am willing to serve as a Supervisor according to those guidelines, and will commit 
myself faithfully to the task. 

 

 
______________________________________  Date_______________________ 
Signature 
 
______________________________________________  ____________________________ 
Director of Supervised Ministry   Date 

MONTHLY SUMMARY OF MINISTRY ACTIVITIES  
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Name ________________________________________________________ 

 
Ministry setting ________________________________________________ 

 
Supervisor ____________________________________________________ 

 
TC Chairperson _______________________________________________ 

 
I have participated in the following activities this month: 
 
 (Check all that apply): 

 
_____ Teaching    _____ Worship 
 

_____ Preaching    _____ Administration 
 

_____ Infant Baptism/Dedication  _____ Baptism/Confirmation    
_____ The Lord’s Supper   _____ Visitation    
_____ Pastoral Care   _____ Weddings    
_____ Funerals    _____ Community Work    
_____ Issues of Social Justice  _____ Other (describe below) 
 
 
 
 

I have participated in Supervisory Sessions with my Supervisor this month: _________ 
 
My Teaching Committee has met this month: ________ 
 
 
The above information is for the month of __________________. 
 
 
Signed by: 
 
   Student __________________________________________________ 
 
   Supervisor ________________________________________________ 
 
   Teaching Comm. Chair _____________________________________ 

EVALUATION SESSION  
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God has created each of us in such a way that we are unique individuals with unique talents and 
gifts. Through our baptism we are called to use those talents and gifts in ministry to the world. 
 
The privilege of ministering in Christ’s name brings with it the responsibility of continually 
striving to be more effective in ministry. Hence, evaluation processes are important parts of any 
valid ministry. Through the process of evaluation we strengthen the individual being evaluated, 
and by extension, strengthen the whole Body of Christ. 
 
The process of evaluation involves the following: 
 
1.  The student informs his/her Supervisor and Teaching Committee about the process in the 

fall in order for them to be prepared to evaluate the student when the time comes. Since 
the TC will have been working regularly with the student prior to the evaluation session, 
the members of the committee will be well informed about the student’s learning goals 
and responsibilities in the ministry setting. 

 
2.  Two weeks prior to the evaluation session (end of semester) the student will give his/her 

Supervisor and each member of the Teaching Committee a copy of the evaluation form. 
The form is to be completed and given to the chairperson of the TC. (The student is to 
evaluate himself/herself as well by using the same form.) When filling out the form even 
if you do not feel knowledgeable about each area in question, it is more important that 
you answer each question based on your general impression of the student if not on the 
direct experience of him/her. The chairperson is asked to collect all responses to the 
evaluation form including the student’s. The student should then meet individually with 
the chairperson to go over the responses prior to the evaluation session. 

 
3.  The chairperson is responsible for conducting the meeting. During the session he/she will 

share the composite picture with the group, asking them to be specific about why they 
said what they did. The student will share with the group his/her own self-evaluation. 
Open and honest discussion is encouraged.  The student should share with the group the 
goals she/he has developed as a result of the feedback received and the objectives or steps 
he/she will take to help realize them. Feedback may be given on the goals and objectives. 

 
4.  The Supervisor should give his/her evaluation to the student prior to it being sent to Hood 

so the student can read and discuss it with the Supervisor. The Supervisor may share 
some of his/her evaluation of the student with the TC as appropriate. Understandably, 
there may be portions of that evaluation that the supervisor and student would only 
discuss in private. All evaluation forms — one from each member of the TC, one from 
the Supervisor and the student’s self-evaluation — are to be returned by the student to the 
Office of Supervised Ministry. 

 
5.          If the student is in the September to May program, a second evaluation meeting should 

be held in April. This timing allows the student to incorporate feedback from the 
December session into his/her ministry and gives time before the end of the year to 
incorporate additional feedback from this session as well.   The process for this meeting 
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is identical to the December meeting. 
 
The evaluation sessions, while often anxiety producing, are usually occasions for growth not 
only for the individual being evaluated but for the whole group involved. Often others involved 
look at their own ministry as well, which is a valuable experience. Hence, the evaluation session 
itself is an occasion for ministry. 
 
By the time the overall evaluation session takes place, the student should have met enough times 
with the Teaching Committee that the trust level is fairly well established. The climate of trust 
can help the student hear both positive and negative feedback non-defensively. Since the student 
may not remember all that is said due to anxiety about the process, we recommend the student 
tape record the evaluation session to help in future reflection on feedback offered. 
 
On occasion students find that our evaluation form is difficult for the TC to use. Another form 
may be substituted with the approval of the Director of Supervised Ministry. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

HOOD THEOLOGICAL SEMINARY  
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Office of Supervised Ministry 
1810 Lutheran Synod Drive 

Salisbury, North Carolina 28144 
704.636.6517 (office)      704.636.7685 (fax) 

 

Evaluation Form: Supervised Ministry I (PTH 162) 
 
STUDENT’S NAME__________________________________ DATE____________________ 
 
SUPERVISOR/MENTOR_______________________________________________________________ 
 
TEACHING COMMITTEE CHAIRPERSON_______________________________________________ 
 
MINISTRY SETTING___________________________________________________________ 
 
TIME PERIOD BEING EVALUATED_________________________________________________ 
 
The following evaluation is requested in order to assist the school in working with and 
counseling the seminary student. It will be used by the Office of Supervised Ministry and only 
such persons as the student gives permission. The student, the supervisor and the Teaching 
Committee members are all asked to evaluate the student twice yearly. To help the student 
adequately prepare for ministry, please be specific and honest in your answers. Vague, evaluative 
comments are usually not helpful. Please note that these evaluations do not factor into the 
student’s semester grade unless they are not turned into the office in a timely fashion. They are 
used as a means of growth and to help the student determine what further course work is needed 
before graduation. You will help your student to the degree that you are lovingly honest.  Use 
additional paper to complete the following evaluative items: 
 

1. How often has the Teaching Committee met? How well has the process worked? 
(Please explain.) 

 
 

2. State briefly your overall evaluation of the seminarian’s work during the semester 
 
 

3. What particular strengths are evident in the student’s work? (Please explain.) 
 
 

4. In what areas is improvement needed? (Please explain.) 
 
 

5.      How enthusiastically has the student entered into the life and program of the    
           ministry setting? 

  
6.       How enthusiastically has the church community received the ministry of the             
            student? 

Please rate the student in the following areas. Most students (as is the case with most people in 
general) will have checks in each category depending upon the attribute. It is unrealistic to 



 34 

expect they will be very good in every category; indeed students tend to disbelieve it. 
 
  Good Fair Poor 
a.     Personal Work Habits 
           Punctuality (  ) (   ) (   ) 
      Keep appointments (  ) (   ) (   ) 
      Handles absences responsibly (  ) (   ) (   ) 
      Preparation for assignments (  ) (   ) (   ) 
      Dependability (  ) (   ) (   ) 
b. Relation to Ministry Setting 
     Enthusiastic about being in ministry (  ) (   ) (   ) 
      Understands goals and objectives (  )                                  (   )                    (   ) 
      Follows proper channels in functioning                                                       (  )                                  (   )                      
c.     Relationships with People 
     Works comfortably with those in authority (   )                                  (   )     (   ) 
     Relates well to others (   )                                  (   )     (   ) 
     Assumes responsibility for his/her part 
              in relationships (   )                                  (   )          
d.     Functioning within Expected Role 
     Commitment to social justice (   ) (   )     (    ) 
     Protects confidentiality (   ) (   )     (    ) 
     Understands role as helping (enabling) 
              individuals (   ) (   )     (    ) 
     Is creative in completion of tasks (   ) (   )     (    ) 
     Leadership skills (   ) (   )     (    ) 
     Evidence of a living faith (   ) (   )     (    ) 
e.    Personal maturity 
     Assumes responsibility for participation 
               in discussions and conferences (   ) (   )      (   ) 
     Submits reports (etc.) when required (   ) (   )      (   ) 
     Handles criticism well (   ) (   )      (   ) 
     Evaluates suggestions before acting (   ) (   )      (   ) 
     Self-confidence (   ) (   )      (   )  
f.  Preaching 
     Well prepared and thought out sermons (   ) (   )      (   ) 
     Comfortable in pulpit (   ) (   )      (   ) 
     Sermons easy to follow and understand (   ) (   )      (   ) 
 
8.  If you have any further concerns or comments please include them here. 
 
___________________________________ Supervisor (  ) Teaching Committee Chair (  ) 
Signature of person completing form 
 
 
I have had the opportunity to discuss this evaluation with the Teaching Committee and my Supervisor. 
 
 
________________________________ 
Signature of student 
 
Return Forms To:  Dr. Karyn L. Wiseman, Office of Supervised Ministry, 1810 Lutheran Synod Dr., 
Salisbury, NC 28144  704.636.7685 (fax) 

HOOD THEOLOGICAL SEMINARY  
Office of Supervised Ministry 
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1810 Lutheran Synod Drive 
Salisbury, North Carolina 28144 

704.636.6517 (office)      704.636.7685 (fax) 
 

Evaluation Form: Supervised Ministry II (PTH 163) 
 
STUDENT’S NAME__________________________________ DATE____________________ 
 
SUPERVISOR/MENTOR_______________________________________________________________ 
 
TEACHING COMMITTEE CHAIRPERSON_______________________________________________ 
 
MINISTRY SETTING___________________________________________________________ 
 
TIME PERIOD BEING EVALUATED_________________________________________________ 
 
The evaluation form used in the spring semester differs from the one used in the fall. While the 
fall semester looks more closely at developing skills, the spring form attempts to measure the 
students overall growth as thinkers and leaders. The depth and quality of one’s ability to think 
about important and complex issues in ministry will determine the quality of leadership offered 
across the years. As in the fall evaluation, please be candid and specific in your responses. An 
honest evaluation will be most helpful to the student and the school as we work together to plan 
for the student’s future education and ministry. Thank you.  (Please note: If you are unable to 
comment on a particular area please explain why. For example, if you cannot answer #3 you 
might say, “I cannot comment on this area because our student rarely talks in theological 
terms.”) 
 

1. How often has the Teaching Committee met? How often has the student met with 
the supervisor/mentor? (Please explain.) 

 
 
 

2. Has the student been able to integrate cognitive and experiential learning, i.e. learn        
        on the job? 

 
 
 

3. Does the student demonstrate theological thinking and help others to do so? Does he 
       or she describe events and issues in theological terms? Provide an example, if useful. 

 
 
 

4. Have you observed tendencies, other than positive in the student? How have you 
       dealt with that? (Please explain.) 

5. Does the student show evidence of mature spirituality and reliance upon God? 
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6. Is he or she secure enough in faith to be able to handle the challenges and transitions of 
ministry? 

 
 
 
 

7. Is the student able to be in collegial, healthy, interdependent relationships? 
 
 
 

 
8. What is your overall opinion of the student as a person in ministry? 

 
 
 

 
9. In your opinion, is the student in the appropriate field of work? Do you support him or 

her continuing in the pursuit of ministry as a vocational choice? 
 
 
 
 
___________________________________ Supervisor (  ) Teaching Committee Chair (  ) 
Signature of person completing form 
 
I have read and had the opportunity to discuss this evaluation with the Teaching 
Committee and my Supervisor. 
 
 
 
 
 
_________________________________ 
Signature of Student 
 
 
 
 
 
Return Forms To:  Dr. Karyn L. Wiseman, Office of Supervised Ministry, 1810 Lutheran Synod Dr., 
Salisbury, NC 28144  Fax: 704.636.7685 

 
SERVICES FOR BEGINNING AND ENDING  
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A PLACEMENT  
 
On the first Sunday after the seminarian begins her or his duties it is appropriate that during the 
regular worship service she or he should be formally recognized. This sets the tone not only for 
introducing the student to the congregation, but also for the duration of the field education 
placement. 
 
It is appropriate during this ritual to explain briefly the nature and purpose of this relationship 
with the student/intern. This litany of recognition (welcome) could occur during the time when 
the concerns of the people are addressed or after the sermon is preached. 
 
A Litany of Beginning (or Litany of Welcome) 
 
Leader: We stand today as witnesses to a living God who has blessed us richly and called 

us, by our baptism to service in God’s name. 
 
People: God has blessed us as individuals and as a community. 
 
Leader: God continues to bless us in many and specific ways. 
 
People: We affirm the blessings of our God through the manifestations of God’s grace and 

mercy. 
 
Leader: Today we celebrate a new blessing as we welcome _________________ as our 

student in Supervised Ministry (or other appropriate designation) in our midst. 
 
Student:           I come among you as one who seeks to serve and learn within this church family. 
 
People:  Today we affirm with you _________________our commitment to love and serve 

God. So to you we will open our lives, our homes, our sanctuary, and our 
programs. We pray that God may bless us in this venture. 

 
 
Leader and People: A Prayer in Unison 
 

Eternal God, strengthen and sustain us in our life together. Give to ______________ 
and us patience, courage and wisdom so to care for one another and challenge one 
another that together we may follow Jesus Christ, living together in love, offering our 
gifts and talents in your service; through Jesus Christ our Lord. AMEN 

 
 
 
 
A RITUAL FOR PARTING 
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The conclusion of a field education placement is an equally important event. It is therefore 
appropriate that some closure be brought to this experience of supervised ministry. As in the 
expression of welcome, so in a litany of thanksgiving (celebration) this ritual may take place 
during the period where the people’s concerns are noted, or it could occur after the sermon. 
 
It is suggested that this ritual could be used on the student’s last Sunday with the congregation. 
The congregation may wish to consider a fellowship hour following the morning worship or 
other convenient time. 
 
A Litany of Thanksgiving (Celebration) 
 
Leader (Pastor/Supervisor): Let us pray 
 

Eternal God, whose mercy toward us is from generation to generation; we give 
you thanks for cherished memories. 

 
People: As we come to this point of parting, we commend one another into your care as 

we respond to your call in new ways and new directions. 
 
Leader and People: 
 

Keep us, we pray in community and separately as individuals in your love 
forever, through Jesus Christ, our Lord. AMEN 

 
Leader:             We thank you for __________________and for his/her special gifts, special    
                          work of ministry, and pray that you will guide him/her as he/she continues to                    
                          prepare for a life of ministry in your church. 
 
Student:  I thank you, 0 Lord for these your people who have welcomed and taught me      

 much as I have lived and worked among them. I thank you my sisters and 
brothers for your love manifested to me in varied ways. 

 
People:             We thank you, for all the work and the life of________________ among us 
                         during this past year (or other specified time). 
 
Pastor and People: 
 

   For these and the many other memories and challenges which we all share, 
   accept our Thanks, 0 God. AMEN. 

 
 

 
SUGGESTIONS FOR RECOGNITION OF THE BEGINNING 
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AND ENDING OF A FIELD EDUCATION PLACEMENT  
IN NON-CHURCH AGENCIES.  

 
 
On the first day that a student commences a field education placement with an agency, 
arrangements need to be made for some recognition of the presence and relationship in that 
community. 
 
This recognition may take such form, as is in common practice for any person entering upon a 
work assignment. This is especially important for the student, who, if not properly introduced, is 
sometimes perceived as an intrusive presence. 
 
Again, perhaps towards the end of the student’s last day in the placement, some appropriate and 
celebratory recognition should be given. In some cases a small party may be held. 
 
These courtesies and recognition identify a mutuality of usefulness and support that the field 
education placement is intended to offer. 
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